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Unit I:  Introduction to Multi Element Behaviour Support

Behaviour that challenges:  Behaviour that challenges the person, their peers or 


those working with them.__




Disability
Occurs prior to age 18







Involves neurological impairment



Affects a persons Adaptive functioning




Function
The role  of a behaviour that challenges is always to communicate a message. Challenging behaviour always has a function or a reason  for occurring.








A Model of Behaviour Support

	Environmental Accommodations


	Skills Teaching
	Direct Interventions
	
	Reactive Strategies

	· Physical 
· Programmatic

· Interpersonal


	· General

· Functionally Equivalent

· Functionally Related

· Coping & Tolerance
	· Trigger Control

· Reward no behaviour

· Reward low rates of behaviour

· Reward Alternative behaviour

· Co-operation training

· Satiation

· Stimulus change
	
	· Active Listening
· Ignore

· Redirect

· Feedback

· Instruction

· Facilitate

· Stimulus Change

· Capitulation


Why punish?

	Child Rearing Practices
	Modelling Effect

	Immediate payoff
	Myth of Speed of effect

	Expert literature
	Human responses to problem behaviour:

- Treatment needs

- Safety needs

- Emotional needs

	Others:


	


Rationale for non-aversive intervention

1. Ethical Considerations (behaviours communicate messages / public acceptability)


2. Relationships & Quality of Life_








3. Legal considerations (Legislation / Court findings/HRBA)





4. Effectiveness (is punishment more effective?)






5.    












Unit II:  Environmental Accommodations

Purpose of environmental accommodations 
To adapt the environment to better fit the
 person’s needs & Characteristics


Examples of environmental accommodations:

	Physical 
	Interpersonal
	Programme

	Setting
	Respect
	Choice

	Light
	Communication
	Predictability

	Noise
	Social Interaction
	Rules

	Crowding
	Expectations
	Motivation

	Space
	Friends
	Opportunity to learn

	Food & Drink
	
	Variety

	Sensory Differences
	
	Task difficulty

	
	
	Instructional methods

	Others:
	Others:
	Others:
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Unit III: Skills Teaching
Purpose of skills teaching:
To teach the person ways in which they can manage their own behaviour________________





Types of skills teaching

i. General
 Skills
_



ii. Functionally Equivalent



iii. Functionally Related__



iv. Coping & Tolerance




1. General Skills Teaching


Purpose of General Skills Teaching
Something Fun; useful; chronologically age appropriate; in
 context (e.g. money management); In the community to facilitate a strength and increase self esteem
__________





__

Examples

1. Learning to use the internet to look up Manchester United Site_




2. Planting and keeping your own vegetable patch






3. Organising a re-cycling programme







4. Making a phone call









5. 











2. Functionally Equivalent Skills Teaching
Purpose of Functionally Equivalent Skills Teaching
A communication skill that is used in place of the behaviour that challenges.







Types of function

	Positively rewarded (Pull functions)

e.g. “I want ….”
	Escape motivated (Push functions)

e.g. “I don’t want …..”
	Sensory

	· I want more to eat

· I want to talk with you  for 5 minutes

· I want to go swimming

· I want to meet new people

I want…………
	· I don’t to be with all these people

· I don’t  want to sit beside that person

· I don’t want to go to school

· I don’t want to eat that
	· I like the way this tastes

· I like the sound this makes

· I feel better when I scratch myself.

· I feel hungry / thirsty


Examples of functionally equivalent skills teaching

1. Ringing a bell  (Vs. self injury & screaming)_






2. Word Card (Vs.) Severe aggression







3. Communicating Confusion








4. Saying ‘No!’











5. 












Guidelines for planning Functional communication training


1. Make it portable / accessible for the person






2. Make sure it’s in a medium the learner understands
_




3. Make sure it’s dignified and age appropriate






4. Complete a motivation profile to see what  will motivate the learner




5. Complete a communication profile 







Principles of Skills Teaching
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3. Functionally Related Skills Teaching

Purpose of Functionally Related Skills Teaching: To support the functionally equivalent skill

Examples

1. Discrimination (e.g. Pica ( I would like something to eat)



2. Conversation (e.g. self-disclosure ( talk about cooking)_





3. Predictability (e.g. what’s next? ( I’d like to go for a walk)



4. 
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4. Coping and Tolerance Skills

Purpose of Coping and Tolerance Skills Teaching: To help the person cope or tolerate aspects of their life that cannot always be changed / controlled





Examples

1. Learning relaxation skills – foot spa; aromatherapy, massage




2. Using a walkman to overcome noise







3. Learning to wait – e.g. holding the bus key prior to trip





4. 











Principles of Shaping
Start with what the learner can already achieve  and slowly build up from here. E.g. Learning to Wait: Step 1 = 0 seconds; Step 2 = 10 seconds; Step X = 10 mins. This produces error-free learning – the learner can only succeed!
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Unit IV:  Direct Interventions
Purpose of Direct Interventions
To get  rapid control over the target behaviour
Types of direct interventions

1. Reward Contracts




2. Trigger Control




3. Satiation




  
1. Reward Contract

Example


Sid gets a ping pong ball for every 10 minutes he doesn’t engage in hair pulling. He puts the ping pong ball in the mouth of a clown and they collect in a chute. When he has collected enough Ping-pong balls, he can choose a reward.








Principles in the design of a reward contract

i. Format




ii. Length of reward interval


iii. Amount of reward


iv. Type of reward



v. Reward delivery



vi. Types of reward contract


i. Format

Fixed Interval Format



         Reset Fixed Interval Format (30 minute)
	Monday
	
	
	
	Monday
	
	

	10.00
	
	Reward!
	
	10.00
	
	Reward!

	10.30
	X
	No Reward
	
	10.30
	X
	

	11.00
	
	Reward!
	
	10.50
	
	Reward!

	11.30
	XXXXX
	No reward
	
	11.10
	X
	

	12.00
	
	Reward
	
	11.11
	X
	

	12.30
	XXXX
	
	
	11.12
	X
	

	
	10 behaviours
	
	
	
	
	


Advantage of fixed interval


Advantage of reset interval

- Easier for staff to monitor
- If interval is spoiled, it starts again straight away
 - Predictable for learner



- Success for Learner


ii. Length of reward interval

The Goldilocks Rule: Gives the individual a 50/50% chance of achieving the reward, it means it’s not too easy and not to hard to earn the reward. It is calculated as follows
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iii. Amount of reward

The Free Access Rule:  Free access is the amount that an individual would satiate at if they had unlimited access to the thing they wanted. We aim to reward at  60% of this level.


Implication of the free access rule:  It means that the person won’t satiate on  the reward – it will remain a powerful motivator without the individual getting bored of it.



iv. Type of reward

Methods for establishing the type of rewards

1. Motivation Profile 




2. Observation





3. Interview





4. Activity Sampling




5. Person’s permission/consent



Examples of low cost and no cost rewards

- Posters from local video shop / goodies from local radio station



- Visit to other departments / coffee with favoured staff or supervisor 



- Making toffee popcorn and marshmallow squares  




-










- ALWAYS CONSIDER CONSENT – IS IT OK TO BE  IN A STATE OF

 DEPRIVATION TO THE REWARD? Does the person agree with the contract?







v. Reward delivery

Examples of visual systems

Signature Cards; Stamps; train carriages; Jigsaw pieces of reward; Games board (e.g. Ludo, snakes & ladders), football players  on a field, etc.


















Examples of systems for introducing novelty

__- Spin the Wheel (Roulette); Treasure chests with keys, self monitoring cards, etc.
























vi. Types of reward contract

Momentary reward contract (DROM): Selecting  moments  to observe and reward rather than looking all day e.g. first 5 mins of every hour, 20 mins each day, etc.


Progressive reward contract (DROP): The longer the time with no target behaviour, the
 bigger the reward e.g.  1 day with no target behaviour = special song time with staff; 1 week = get a CD; 1 month = go to a concert







Reward low rates of behaviour (DRL): Reward lower rates of behaviour – e.g. ‘you can leave the classroom 3 times today’ (instead of usual 5)





Reward alternative behaviours (DRA): Reward alternative  / appropriate behaviours that are incompatible with the target behaviour e.g. playing the drum instead of chewing fingers (can’t do both at the same time) or shopping in Dunnes Stores (rather than Tesco’s)!
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2. Trigger control

Variations

1. Trigger control

2. Stimulus control 

3. Co-operation training

Trigger control

Definition
Changing things that you know will trigger / cause the target behaviour to happen or increasing the things that you know will make the target behaviour less likely
Examples

1. Removing seductive or dangerous objects






2. Never using the word ‘no’ or ‘wait’







3. Making sure that swimming is part of the weekly activities!



4. Avoiding crowded situations








5. Others:










Stimulus control

Definition:  Supporting the behaviour to occur under certain stimulus conditions only


Examples 
Playing with dolls ( have a doll collection in bedroom / special room.



Ripping clothes  ( ripping old rags for cleaning / paper recycling




Going to the door when the doorbell rings
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Co-operation training

Example 1:  
Wait training: Shaping Principles.



Waiting to go for a walk…




__________________________________________________________________________

Example 2: Five requests format: Almost like a game of ‘Simon Says’… Take 4 request that the person would usually comply with (e.g. touch your nose) and then ask them to complete the final task when they’re having fun complying with all the other requests!



What factors that might result in the non-performance of a requested activity?

1. Learner not interested in task







2. Learner has sensory difficulty (e.g. deaf – did not hear request)



3. Learner does not understand request






4. Learner cannot complete the task asked of them





5. 
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3. Satiation

Definition: The continuous and non-contingent availability of the identified reward maintaining the target behaviour








__

Examples 
1. Towel hoarding









2. Social Play










3. Free time










4. 











Cautions:

1. NEVER USE SATIATION WITH DANGEROUS OR ADDICTIVE SUBSTANES
2. SOME PEOPLE DO NOT SATITATE, (E.G. PRADER WILLI SYNDROME, OCD) AND SO SATIATION IS NOT APPROPRIATE
3. ALWAYS ENSURE YOU CAN PROVIDE THE ITEM IN SUFFICIENTLY HIGH QUANTITIES
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Unit V:  Reactive Strategies
Role of Reactive Strategies 
Getting control of a situation safely & effectively, in order to reduce the episodic severity of the incident, while always being mindful of the person’s dignity and respect. The target behaviour is communicating a  message – we want to understand and respond to this message behind the target behaviour in a non-aversive way.


Functional Responses: 
A functional response to behaviour is one where we respond to the function of the behaviour (i.e. the message it is communicating) rather than to the topography of the behaviour (i.e. what it looks like)










 
Active listening 

1.  Give undivided attention







2. Start every sentence with ‘I’ statements





3.  Allow silences – listen to the responses





4.  Use restatements








 

5. Name the function of the target behaviour.




Behaviour Course:
Defined as: what the behaviour looks like from when the person first becomes upset right through until they are calm again and the behaviour is finished.





Episodic Severity: 

Examples:
1. Level of tissues damage caused




2. Financial cost of replacing broken furniture



3. Number of complaints received from other people


4. Amount of crockery broken




 5. 







Restrictive Strategy: These are strategies that restrict person’s rights as outlined in the Universal Declaration of Human Rights e.g. physical restraint, mechanical restraint,
 psychopharmacological restraint, seclusion, punishment, etc. A Non-restrictive Strategy does NOT restrict the rights of the person.







Aversive Strategy: Something the person would ordinarily act to avoid, or that they would not choose for themselves or that does not honour their rights.





Physical Escalation Model

Anxiety 

Noticeable change in behaviour, increase in movement/vocalisations
__________________________________________________________________________

Resistant 
Refusal, verbal abuse
     __________________________________________________________________________

Acting out: 
Physically acting out
__________________________________________________________________________

Calming ____Begins to calm; tired, upset, sad., __________________________________________________________________________

Staff response: in the context of the function of the behaviour

Supportive  Affirm the function of the target behaviour, Acknowledging the change, offering some assistance, active  listening.  Nonverbal, verbal and Para verbal behaviour.         ___
Examples: 
Staff response options: 
	Supportive
	Resistant
	Acting Out
	Reassurance

	Active listening

Name the function

Capitulate 

Personal space

Supportive stance

Verbal support

Trigger control

Active listening
	Name the function

Capitulate 

Feedback

Choice

Redirection

Facilitation

Limit setting

Positive Leading


	Name the function

Capitulate

Block and move

Stimulus Change

Counterintuitive strategies

Inter-positioning 
	Name the function

Identify the trigger
Active listening

Tag

Redirect

Facilitation




Developing and implementing a reactive strategy as part of a MEBS plan:

	Before


	During
	After

	Function of target behaviour identified.

Write the protocol  with the person/fam.ily/team

Consent and social validity 

Practice together

Training
	Relax

Implement Plan

Work as a team
	Talk about it

Review the plan
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Unit VI: Comprehensive Behaviour Assessment

Components of assessment 
· Referral information & issues

· Background Information


· Functional assessment


· Checking the Message

· Mediator Analysis


Background information

· Consent



__________________________________________

· Reason for referral


__________________________________________

· Cognitive Profile


__________________________________________
· Sensory Profile


__________________________________________

· Communicational Profile

__________________________________________

· Life Profile



__________________________________________

· Environmental Profile


__________________________________________

· Health Profile


__________________________________________

· Motivational Profile


__________________________________________

· Summary of Profiles


__________________________________________

Functional Assessment
1. Analysis of the target behaviour
__________________________________________

2. History of the behaviour

__________________________________________

3. Trigger analysis


__________________________________________

4. Consequence analysis


__________________________________________

5.    Analysis of meaning


__________________________________________

Checking the Message
1. Motivation Assessment Scale







2. Trigger Behaviour Consequence Worksheets 





3. Testing Hypotheses in Natural Settings






4. Intervention Development Worksheet






5. Social Validity of Interventions







6. Functional Relevance of Interventions
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 Unit VII: Consultation skills

Obstacles to implementation

___________________________________

___________________________________

___________________________________

___________________________________

___________________________________

___________________________________

___________________________________
Periodic Service Review

___________________________________

___________________________________

___________________________________

___________________________________

___________________________________

___________________________________

___________________________________
Role of the manager

- Set Objectives




- Organise 




- Motivate 




- Measure & Analyse 



- Communicate




- 





Consultation - Preparation

- No rigid objective



- Gather information in advance


- Set a positive tone



- Conduct a preparatory meeting


- Examine your assumptions


-





Role of a facilitator

- Give undivided attention 


- be non-judgemental



- allow silence 




- Use restatements



- Listen for the real message


-







Prompt	





Fade





Reward





Length of time (e.g. 1 hour)= 	Average length of time between behaviours  = 60   = 30 mins


						2				     2








Cue





(





Respond





(





Reward





Basic assessment prior to co-operation training





Guidelines for issuing request _Obtain the learner’s attention; Present instruction; Prompt correct response; Deliver a reward; Wait before next trial; Fade prompt gradually________________________________________





______________________________________________________________________





Co-operation defined as Reward requested behaviour if it occurs in response to an explicitly communicated command. Can be measured using form below____________________________				__________





______________________________________________________________________








Request�
Co-operated (Y/N)�
�
1.�
�
�
2.�
�
�
3.�
�
�
4.�
�
�
5.�
�
�
6.�
�
�
7.�
�
�
8.�
�
�
9.�
�
�
10.�
�
�
Total�
�
�
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